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EDITORIAL

This is why the organ-
isation of the learning 
environment and the 
presentation of learn-
ing materials play a 
decisive role from 
the very first years of 
school. If these are 
done well, children 
and adolescents are 

likely to have greater willingness and motivation to 
learn. Enthusiasm is one of the most important  factors 
when it comes to learning. It not only stimulates the 
learning process but is also decisive when it comes 
to successful learning. Inspiring and demonstrating 
enthusiasm is one of the most challenging tasks our 
pedagogues face. This is why I believe in the term our 
author Dr Arndt uses in her article: ‘emotional conta-
gion’. The term makes a lasting impression and per-
fectly describes what we want to achieve. If the re-
sult is successful learning, that’s fantastic, and means 
learning is taking place both effectively and enjoya-
bly. You can read more about how enthusiasm is the 
ultimate ‘learning turbo-charger’ for the brain in this 
magazine. You can also find out about how learning 
becomes knowledge, and how this becomes success-
ful action – and maybe by the end of it, you’ll have 
gained some enthusiasm, too.

Our inspiring articles include a look at Finland’s 
education system, the education of tomorrow, and 
lots of little stories relating to the topic of education.

I hope you enjoy reading this edition of our magazine.

Dr Carsten Breyde
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Interest and enthusiasm make learning easier
from page 10

Find Mr Phox!
There’s a red fox hiding 

again in the pages of 
Bildungsthemen.  
Can you find him?
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‘Learning is an 
active process 

that never stops 
and is engrained 

within us’

MAIN THEME

Enthusiasm:  
Turbo-charged learning 
for the brain
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When we take a nap, information in short-term memory is 
erased, creating space for new information. This helps  

with effective learning, as has been shown in a study at  
the  University of California, in which the test subjects  

were asked to complete a demanding task around midday.  
At about 2 pm, half of them had a nap, while the other  

half remained awake.
When the subjects were given a new task at 6 pm, it turned 

out that the group that was allowed to pause for rest not only 
performed better than the group that stayed awake but also 

better than they had themselves at midday. 

If you only see or hear something, you will quickly forget  
what you saw or heard. Studies show that nothing is more  

 effective than trying things out for yourself using a 
 combination of  several senses. In this way, events are better 

stored in the brain.
A brain weighs, on average, just 1.3 kilos but consumes around 

20 per cent of the energy and oxygen available to the body.

The brain is 
permanently active

While awake, it generates 10 to 23 watts.  
That is enough to illuminate a light bulb.

Why does the smell of sun cream remind you of a love-
ly day on the beach, or the fragrance of an apple 
tart turn your mind back to grandma’s  kitchen? 

It’s  because our brain associates smells 
with  specific memories and recalls them. 

 Researchers have found that a particular 
region in the olfactory brain serves as 
an archive for long-term memories. 

This is why we are able to reawaken 
long-ago experiences that we do not 

remember consciously.

Source: https://www.gesundheute.com/14-interes-
sante-fakten-die-du-noch-nicht-ueber-dein-gehirn-

kanntest/2/ (04.10.2018)

Low weight 
   but very 
  important !

Take a  
short nap

Source: https://vitagate.ch/de/gesund_und_schoen/der_menschliche_koerper/ 
gehirn/fakten (06.09.2018)

Source: https://transinformation.net/10-ueberraschende-fakten- darueber- 
wie-unser-gehirn-funktioniert/ (06.09.2018)

  Source: http://www.scinexx.de/wissen-  
   aktuell-22234-2017-12-20.html  
  (11.10.2018)

That smells of my 
childhood !

Did you 
know ?
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THIS WHAT YOU DO

Cook the pasta in plenty of salted water until al 
dente. Meanwhile, peel and finely chop the onion 
and garlic. Wash the chives, dry them and cut up 
into small pieces. Coarsely chop the ham and 
olives. Sauté the garlic, onion, ham, olives and half 
the chives in a pan with a little oil. Then add the 
chopped tomatoes and sugar. Season with salt and 
pepper to taste. Simmer the sauce until the pasta  
is ready.

Drain the pasta. Do not rinse with water, mix it 
immediately with the sauce and pour into a baking 
dish. Grate the Gouda and sprinkle over the pasta 
mix. Bake in a preheated oven at around 200°C 
(top and bottom heat; you can get an adult to help 
with this) on the middle shelf for about 15 minutes. 
You may also want to switch on the grill for three 
minutes or so to give the cheese a nice crispy crust. 
Sprinkle with the remaining chives. Enjoy!

KIDS’ KITCHEN

Pasta-bake

FOR 4 PEOPLE 

500 g  farfalle pasta  
shapes 

1 can chopped tomatoes
100 g ham
50 g  kalamata olives, 

stoned
1 onion
1  clove garlic
1 bunch  of chives
150 g  piece of Gouda
1  tablespoon sugar
  a little olive oil 
 salt & pepper

A RECIPE  
FOR KIDS OF ALL  

AGES

ABOUT ME

My name is Graziella. 
I am both Italian and 

Spanish. I have my 
 grandmothers to 
thank for my  passion 
 for cooking. I used to  

love helping them in 
  the kitchen and bom-

barding them with questions. Nowadays,  
I love to be queen of the pots and pans, and 
spend hours in my kitchen. ‘ Graziella’s 
Food Blog’ has been going for more than 
three years. At the start of 2017, I turned my  
hobby into a career and now develop 
 recipes for companies, advising them on 
 cooperation with bloggers and social  media 
activities. In addition, I write  articles for 
company blogs, advise on organising events,  
cook live in front of audiences and give 
private cookery courses.’
⇢   www.graziellas-foodblog.de
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with tomatoes, ham and olives
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GLOBAL EDUCATION

What kind of school do you go to?
I am in year 6 at ‘lukkarin koulu’ primary school. My school 
has around 200 students and in my class there are 25 students, 
15 boys and 10 girls.

How far is it to your school? 
My school is about 4 km away from my home. In summer, I go by 
bike. Otherwise, my mother drives me to school in the  mornings 
and I return by bus or walk back home.

Do you study any languages? 
Yes, in our lessons we speak Finnish, but I also started to study 
English in year 3, German in year 4 and Swedish in year 6.  Swedish 
is compulsory from year 6 onwards because it is the second 
 official language in Finland. I was born in Germany but I have 
lived nearly all my life in Finland. But I am fluent in  German 
 because I speak only German to my mother, who is German, 
watch  German TV and read German books. My parents would 

like me to be able to also write in German, that’s why I have to 
join the German lessons, which are very boring for me.

How do you like your school building?
The building is ok, it’s quite new and we have very modern furni-
ture with a huge, clever touchscreen in our classroom. Only year 6, 
which is the highest year in my school, gets this classroom. The 
other classrooms do not have such nice equipment.

Do you use computers at your school? 
Yes, a lot. We write using Word and do Power-Point  presentations 
and also do lots of exercises on the internet.

Who is your favourite teacher?
Our class teacher is my favourite teacher. She is really kind to 
everyone. Even if we do not behave that well she always empha-
sises our strong points and has a very positive attitude  towards 
everyone. ◆

LOOKING TO THE WIDER WORLD:

Timo Syrjälä, 11 years old, year 6,  
from Sipoo, Finland

A school day  
in Finland
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ZENO’S CONSCIENCE
by Italo Svevo

I found this yellowing, dusty novel in a 
 second-hand book shop in Florence. Upon 
discovering that the author was a friend 
of my favourite author, James Joyce, I im-
mediately snapped it up, got hooked and 
devoured it over the course of the next 
few days!

The book takes the form of a ‘thera-
peutic’ diary written by our hero, Zeno, 
which is then published by his doctor out 
of spite when Zeno decides to discontinue 
his  visits. The diary draws upon Zeno’s 
 desire to stop smoking as a vehicle to es-
cort the reader through key moments in his 
life, such as his father’s death, his marriage 
and his tumultuous business partnership. 
We find ourselves back in the years before 
World War I, in the setting of Italo Svevo’s 
hometown of Trieste. This is where Svevo 
came into contact with James Joyce, author 
of  Ulysses. This friendship allowed both 
 budding  authors to finely craft a unique 
style of writing, which emphasises the in-
ternal narrative going on inside us all –  
a style that brings the reader not just closer 
to the protagonist but inside his mind.  

This all-too-honest, first-person ‘con-
fession’ allows the reader to revel in the 
delight of Zeno’s wit and plumb the darker 
crevasses of the human conscience. A must-
read for fans of Joyce, Camus or Nietzsche!

BODYGUARD –  
FUGITIVE* 
by Chris Bradford

This book is the sixth in the Bodyguard 
 series and is about a boy called Connor, 
who goes to a school where children and 
adolescents train as bodyguards. In this 
sixth instalment, the headquarters – in 
other words, the school – is involved in an 
 attack and all the people there, apart from 
Connor and his friend Amir, are captured 
and taken away. After he receives a message 
from the school’s head, the Colonel, he trav-
els to China. He looks for clues about his 
missing friends in the foreign land and only 
just manages to escape from his  unknown 
pursuers. This time,  Connor is the one who 
urgently needs protection and help. 

I found the book very exciting, not least 
because Connor is roughly my age and has 
a lot of adventures. Apart from that, the 
book is well written, because the author, 
Chris Bradford, has his own training as a 
bodyguard behind him and can draw on 
this experience. I certainly recommend 
this series of books, especially to anybody 
who likes action.

*Read in German

T I P  F R O M  
Finn, 

15 years old,  
year 10 at the 

Phorms Campus 
Hamburg

T I P  F R O M 

Daniel  Barrett-Wood, 
primary school  

teacher of English, 
maths, science,  

art, ICT and PSHE  
at the Phorms 

 Campus Berlin Süd
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BIRDS WITHOUT 
WINGS*
by Louis de Bernières

I love historical novels, and this one even 
relates to my roots. The setting for this 
power ful epic of war and peace, love and 
hate, shame and blame, honour and coward-
ice is the fictional small town of  Eskibahçe. 
The author tells the stories of Philothei, 
the beautiful Greek girl who falls in love 
with Ibrahim; Iskander, the potter, and 
 Karatavuk, who defends the Ottoman 
 Empire at  Gallipoli; Ruştem Bey, who dis-
covers his wife is having an affair and has 
her stoned to death, before buying him-
self a Circassian lover. The story of Kemal 
Atatürk’s aversion to both the Quran and 
convention completes the hundred inter-
woven tales. And the overarching story 
of the Balkan War eventually eclipses all 
the others. 

The melting pot of different cultures 
and customs in the book prompts a wry 
smile: Christians, Muslims, Greeks, Turks 
and Armenians were all living more or less 
peacefully alongside each other. But sadly, 
religion only needs the slightest spark to 
turn friendly neighbours into sworn en-
emies, whereupon those neighbours lose 
respect for one another and, eventually, 
so does everybody else.

*Read in German

T I P  F R O M  

Linda Asimyadis,
whose daughter 
is in year 1 at the 
Phorms Campus 

Frankfurt City

BOOKWORM

What are you reading?
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STUDENT REPORTER

Hi, my name is Edgar. I am 11 years old and am 
going into year 6 at the Phorms Taunus Campus 

in Steinbach. In my spare time, I do judo and play 
table tennis. I also love to read. I submitted this 

text to the Children’s and Adolescents’ Literature 
Competition for the Upper Taunus and Main-Taunus 

districts. You had to write an exciting or unusual 
short story, fairy tale or science-fiction story on 

the theme of ‘ENCOUNTERS’. Happy reading!

I sat with my eyes shut as the underground train I was on rattled 
through the dark.

I couldn’t fall asleep, as it was simply impossible to switch off 
the background noise. The regular sound of the doors opening and 
closing; the clatter of high-heeled shoes on the floor; the chatter 
of lots of people on their way home. Normally, I got home from 
school earlier. But today there was much more to do than I was 
able to manage in my usual time. My watch bleeped. It was already 
7 o’clock. A glimpse down the carriage revealed that the ticket in-
spector had come on board. A young guy, I guessed around 20, 
with Middle-Eastern features. He walked slowly through the train 
but still had to stop himself from tripping a few times, as the train 
often braked abruptly. The inspector had almost reached me when 
the train, with a great jerk, came to a final halt. All the lights went 
out. The bright train was suddenly plunged into darkness. Beside 
this stretch of track, cars were roaring past on the high street.  
I was just wishing that I, too, could drive home by car, when the 
driver announced over the loudspeaker: ‘Ladies and gentlemen, 
unfortunately there has been a power cut. The train therefore 
cannot proceed. I ask you to remain calm and I apologise for the 
 inconvenience.’ And we cannot even get off, I thought. I heard the 
conductor mutter to himself: ‘My job is done, so.’ 

‘It is really annoying, isn’t it?’ I said, trying to start a conver-
sation with the ticket inspector. ‘Yes, rather,’ answered the young 
man. Now, close up, I noticed, for the first time, the scar run-
ning across his face, from his right ear to the corner of his mouth. 
‘How did you do that?’ I asked, curious. In answer, he said: ‘Oh, 
two years ago I fled from Syria to Germany. In Turkey, a  grenade 
exploded not far from me. A piece of shrapnel caught me in the 
face.’ ‘How awful,’ I said. ‘But I get the impression that you  already 
speak fluent German. How did you manage that?’ ‘Well, it was 
not easy to adjust to this culture. Particularly if you don’t speak 
the language. But I attended many language courses and even-
tually I managed it. Since then, I have been getting  better and 
better.’ I was very impressed. At the very moment that I said: 
‘Hopefully, the train will get going again,’ the train moved off.  
I was glad that I would soon be home, as was the ticket inspector. 
You could see it in his face …

An evening 
full of 

encounters
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THE STORY  
CONTINUES AT

www.bildungsthemen. 
phorms.de

B Y  
Edgar
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PEOPLE
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What is improvisational theatre?
Emma Holmes Improv is a form of  theatre 
in which, as the name implies, the scenes 
are freely improvised by the performers – 
in other words, they have not been previ-
ously staged or rehearsed. Based on the 
imaginations of the actors and the associ-
ations they make, and sometimes also with 
the help of the audience, various  scenarios 
are presented on stage. There are many 
 different formats of improvisational  theatre, 
short-form games, long-form and free-form, 
which can last an hour or more.

How were you introduced to improvisa-
tional theatre?
I have always been very interested in the-
atre and music. Since childhood I have  
sung and played the piano, and I began to  
act at the age of seven. Two years ago, I came  
across an English-speaking improv group 
through a work colleague, and was a member  
for two years. Now, I have created my own 
group called ‘That Improv Thing’ and  per - 
form with other English and German  
groups in Munich as both an actress and 
musician.

What skills do students learn in improvi-
sational theatre?
Improv can help people progress in many 
areas of self-development. First of all, the 
students have to pay attention and listen 
attentively; if you are standing together on 

stage with people, and you are not  listening 
and watching carefully, then the scene 
might well fail. Everyone’s  contribution 
is important to the overall success of the 
 endeavour, and you have to pay  attention 
to what has already happened and to your 
counter parts. Another important aspect 
of improvisational role-play is how to 
deal with  mistakes and this is perfectly 
 normal,  because  nothing is perfect at the 
first  attempt. In order to progress through 
life, you must be able to deal with set-backs 
and mistakes, and learn from them. 

How can improvisational theatre be used 
for education?
This school year I am running a  P- seminar 
(definition on page 22) for the Q11  cohort 
called ‘Improv your life’ with  improvi - 
sational theatre at its heart. Many large 
 companies have tuned into the fact that the 
skills one learns through improv are vital 
to  developing a creative, modern and flexi - 
ble team. I designed the course with this in  
mind and our aim, at the end of the third 
 semester of the P-seminar, is for Phorms 
 students to offer a three- to four-hour  applied 
 improv course in a  corporate environment. 
By transferring the skills that they have 
learnt in the P-seminar, the  students will 
be able to pass on the  valuable techniques 
that they have gained through demonstra-
tion and by encouraging the participants to 
take part in a number of games. ◆

Emma Holmes has been a secondary school teacher of English 
and French at the Phorms Campus München for seven years. 
Apart from her teaching career, the UK native is passionate 
about improvisational theatre (or improv, for short). She shares 
this passion with students, incorporating ‘improv’ into her 
lessons, and rightly so, because, as she explained to us in an 
interview, improv has positive effects on learning and students

Improv in the 
classroom
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TEX T 
Dr Petra Arndt

ILLUSTRATION 
Anja Riese

MAIN THEME: ENTHUSIASM: TURBO-CHARGED LEARNING FOR THE BR AIN

Turbo-charged 
learning  
for the brain

L earning with relish and enthusiasm – parents 
remember how it was when their children were 
between two and four years old. No stone was 

too boring, no ant too small to be the subject of hours 
of intense scrutiny. The little ones tried and tried again 
until the building block tower was built, or the  tricycle 
finally moved in the right direction.

Parents of schoolchildren rightly wonder where this 
curiosity and the joy of discovery got left behind. Many 
parents know about unwillingness to go to school, or 
tears over homework. Yet again and again, they also go 
through phases in which their children take an imme-
diate interest in a new topic, go into something inten-
sively, suddenly start asking questions or even read up 
about it themselves. Thus, it does not seem to depend 
on the child. That can be exciting in many  respects – 
even if the interest is not always in subjects that the 
parents might consider important.

But how can this happen? Is the school ‘guilty’ be-
cause classroom material is unsuitable or too difficult? 
Does the problem lie in the way the lesson is designed? 

How learning ‘works’  
neurobiologically

There is no right answer to this question. Various  factors 
have a role to play in learning. From a neuroscientific 
point of view, learning is nothing more than the crea-
tion and strengthening of connections between nerve 
cells, known as synapses. Neurons use these synapses 
to collect information, process it and pass on the result. 

Our brain, and there-
fore the way we think, feel and 
act, works best when the ‘right’ connections 
are strong and well-developed. But what are the ‘right’ 
connections and how can we encourage their growth 
more effectively?

The right connections are those that allow us to ex-
hibit the desired and goal-oriented behaviour. Every 
individual has his or her own needs, from which goals 
emerge. One of these goals is that our brain strives 
 towards growth and awareness – preferably in those 
areas where it is especially capable; in other words, 
where it has talent. At the same time, children, in par-
ticular, always wish to be able to cope well socially and 
adapt to external requirements accordingly.

Until around 40,000 years ago, people lived as 
 hunter-gatherers in small groups. The environment de-
termined what was important and what skills  people 
needed. Children learned by observing and, later, by 
joining in. In these small groups, each member did not 
need to know or be able to do the same things. Instead, 
it was more important for each person to take on the 
tasks they were best equipped to handle, in order to 
develop their particular strengths. This meant there 
were many different skills in the group that helped to 
ensure survival. The individuals living in such strong 
groups ideally passed on their genetic material. As a 
result, various successful learning mechanisms have 
been inherited to this day.

What is important to our brains first and foremost – 
and therefore worth learning – is what often occurs 

Enthusiasm:
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in the environment. Our nervous system  naturally 
 extracts the rules and patterns that underpin the 
recurring events in the environment.1 This can be 
 understood via the example of language  acquisition.  
A toddler’s nervous system derives the structure 
of  single words and the complex rules of grammar 
from  innumerable spoken sentences,  entirely with-
out  instruction.

Of course, this learning process only works if the 
child is attentive and applies this attention to the spoken 
word. This happens especially when things are of inter-
est to the child – as in language acquisition. Because 
hardly anything is as relevant to people as communi-
cation with other people. This means that if students 
are enthusiastic about a topic, the learning process is 
as simple and natural, as effortless and easy as learn-
ing their own native language. That is why we want 
our children to be truly enthusiastic about learning, 
because this makes them happy and, at the same time 
helps them learn more easily, and better.

If you are enthusiastic about a subject, you learn 
more easily. But for this to happen at all, you must be 
interested in this subject. Our brain uses various  criteria 
to decide if something is interesting.1 

Enthusiasm is infectious

When you are still very young and have no prior 
 knowledge, everything is interesting to start with – 
the more noticeable, louder and more colourful, the 
more it attracts attention. The older you get, the more 
you already know. Consequently, on the one hand, it is 
only the new and unknown that is of interest.

On the other hand, it can be observed that teachers 
who are enthusiastic about their subject matter can 
 really captivate their students. Science refers to this as 
‘emotional contagion’. It makes a great deal of sense to 
 orient yourself towards people who have a head start 
in knowledge. If these people consider something 
 interesting, then it probably is. Enthusiasm is not al-
ways a simple matter. It manifests itself in many ways: 
in the emotional expression of the face, in the posture, 
in expansive movements in the gestures, but also  simply 
by means of pacing through the room, the choice of 
words, and the intonation in speech.

Specific areas of the brain respond to these factors.2,3 
Only when all or at least most of these brain areas are 
activated by the teacher’s enthusiasm does it appear 
authentic and jump – in an almost literal sense – into 
our nervous system. Certain nerve cells in the brain 
area that is responsible for our bodily perception, to-
gether with others, known as mirror neurons, transmit 
the signs of excitement perceived in others to our own 
body, our facial expressions, muscle tension, etc. This 
change in ourselves leads to a change in our  emotional 
state. But take care: boredom, indifference, irritability, 
fear or  rejection are transmitted just as easily.

It’s better to learn  
in a good mood

The positive emotions conveyed by a role model and 
triggered by an interesting topic or a stimulating 
 introduction have two beneficial effects on the  learning 
process: they transmit enthusiasm for the topic itself 
and also improve the overall frame of mind. As Prof. 
Markus Kiefer and his team from the Department of 
Cognitive Electrophysiology at the University Hospital 
of Ulm have shown, different networks are involved in 
the processing of information, depending on the mood. 
When we are in a good mood, the processing is more 
elaborate, which means that more brain regions are in-
volved and what has been learned can be recalled for a 
longer period of time.4 These findings alone show that 
pressure, anxiety and excessive demands, which are 
likely to provoke overburdening and new fears, tend 
to hamper learning, and certainly do not support it.

Successes release  
happiness hormones

So what actually supports learning? Enthusiasm,  interest 
and a learning situation that is free of fear of mistakes, 
in which fun and happiness have their place and in 
which humiliation, ridicule and malice are not toler-
ated, are thus extremely conducive to learning.1 But the 
absolute incentive for the brain is success, which sets 
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in motion the reward system in the brain as a  response 
to a successful action. Pride, joy and enthusiasm are 
not long in coming – but that only happens when the 
outcome of an action is better than  expected. So if we 
face new challenges and master them successfully, then 
core  areas in the middle brain release the  messenger 
substance dopamine, the ‘happiness  hormone’, which 
then floods large parts of the brain. As well as the emo-
tional effect, the release of dopamine is associated with 
a strengthening of the synapses. All of the connections 
that were active  before the release of dopamine are 
strengthened and stimulated to grow more intensely.1 
If, for example, you have scored your first goal at foot-
ball, decorated a cake perfectly or other wise achieved a 
goal that you  subjectively perceive as significant, then 
precisely those nerve connections that were involved 
in the preceding action are stimulated to growth. In 
 addition, the feeling of happiness leads us to repeat  
these previous actions more quickly and with more 
pleasure, so we can experience the  positive feelings 
of achievement once again. In this way, successful 
 behaviour is always better trained. However, our brain 
does not distinguish whether the successful behaviour 
was useful – if a student copies homework and duti-
fully submits it to the teacher, the  dopamine system 
also takes effect and  rewards this action,  increasing 
the likelihood that the child will repeat it.

But to have a sense of success and to feel enthusiasm, 
one has to do something – sitting around  passively and 
‘consuming’ learning content provides no basis for this. 
Activities with which you can enjoy success are there-
fore required. It should not be overlooked that think-
ing is also an activity in this respect. Many  students 
love to be purely intellectually active and have a sense 
of success when they have theoretically penetrated a 
problem or found a solution. We all know this ‘aha!’ 
moment. Other students prefer activities that allow 
them to investigate something or, for  example,  conduct 
an experiment. In all these situations, it must be clear 
which outcome is to be considered a success. Only if 
success occurs directly after the  activity and is also 
recognised as such by the learner does the  dopamine 
lead to improved retention of this action and the ‘right’ 
lesson being learned.

Important for dopamine-based learning  success 
is a clearly recognisable goal, the achievement of 
which  accounts for the success. This goal must also 
be  perceived by the learner as significant and worth 
striving for, other wise it is purely a task.

Fortunately, success does not necessarily have to be 
in the task itself, or in its solution. Many students 
don’t  really care which number is the solution to a 
 mathematical equation. Often, the goal simply lies 
in  being told ‘well done’, in affirming that the right 
 process was taken. Above all, it lies in social atten-
tion and  recognition. In addition to successful  actions, 
 social  attention is a very effective trigger for the  release 
of dopamine. Therefore, in addition to one’s own 
 enthusiasm, timely praise and recognition of achieve-
ments are the most vital tools at the disposal of all 
adults who care about the  development and learn-
ing of our children. ◆
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What is your background in teaching?
Janto Schmidt After passing both state examinations and spending several 
years teaching in state schools, I moved to Switzerland for six years and then 
to Mexico for another four. During this time, I taught German and sport to 
years 5 to 11. My educational experience finally brought me to the Phorms 
Taunus Campus, where I am currently teaching year 6, with 19  students. 
I want to inspire every student with my teaching, which is why a creative 
 approach to teaching is very important to me.

What exactly do you mean by a creative approach to teaching?
For me, working creatively means I do not simply stand in front of the black-
board and mechanically recite things to the students that they then have 
to write down and memorise. I am far more concerned that the children 
inter act, reflect on what they have learned and work things out themselves.  
I also try to incorporate the use of as many senses as possible in the lessons.

Why is it so important, in your opinion, that students have fun  
while learning?
After 15 years I have learned that the enthusiasm factor ensures that what 
has been learned ‘sticks’ in the mind. Up until now, not a single student has 
‘slipped through my hands’, that is to say, failed to make the grade. So this 
ideology that ‘learning must be fun’ cannot be totally wrong.

Do you have an example of a creative approach to a teaching topic?
Yes – with reading, for example. We German teachers at the school  organise 
a reading contest on 16 November followed by a reading night. Together with 
students from year 6, we all stay overnight and read stories, and tell each other 
ghost stories. Since the school is close to a small wood, we also  considered 
 going on a night-time ramble. The children are already looking forward to 
it; they have no inhibitions about reading aloud or opening a book for them-
selves and having some real fun. ◆

‘What has  
been learned 
must “stick”  
in the mind’
Janto Schmidt, secondary school teacher at the 
German-English Phorms Taunus Campus, explains 
how he likes to inspire his students to learn

Dr Petra Arndt
has worked at the ZNL TransferCenter for 
Neuroscience and Learning at the University of 
Ulm since 2008. Her goal is to connect findings 
in neuroscience, psychology, pedagogy and 
related fields of research and harness them for 
the design of educational processes.
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Ms Reysen-Kostudis, you advise students who often don’t  
know the best way to tackle the material they have to learn. 
What does ‘effective learning’ mean to you?
Brigit te Reysen-Kostudis Many people come to my con-
sultation sessions thinking that effective learning means inter-
nalising information in the shortest possible time. But actually, 
the opposite is true. We have to remember that we are not stor-
age  devices that can absorb infinite amounts of information on 
 demand.  Effective learning is much more than simply accumu-
lating knowledge. Rather, it’s about absorbing, in the easiest and 
least stressful way possible, things that I consider important and 
that will benefit me in the long run. 

In your opinion, what is the best approach to learning?
The best approach is to find a learning strategy that enables me 
to learn in different stages. First of all, I should familiarise my-
self with the material and determine what’s absolutely necessary 
and what I can disregard. It’s not about going through everything 
and learning it in a strictly linear way; it’s about finding the right 
strategies so that I can approach the learning process in multi-
ple small steps: the exploratory phase, knowledge acquisition, the 
 review and the repetition phase. 

Say a student is facing a pile of material and stubbornly  
trying to learn it all by heart – so-called ‘regurgitative learning’.  
What does this term mean to you? 
For me, ‘regurgitative learning’ means trying to learn as many 
facts as possible with the ultimate aim of knowing everything. 
The  danger with this type of ‘bulimic’ learning is that, like the 

‘We’re not storage devices that can absorb  
infinite amounts of information on demand’ 
– An interview with Brigitte Reysen- 
Kostudis, qualified psychologist  
and psychological advisor at the Freie  
Universität Berlin

Effective 
learning

    LISA SCHÜFER, 
H E A D  O F  P R I M A R Y  S C H O O L  

AT  T H E  J O S E F - S C H W A R Z- S C H U L E

Giving students the opportunity to ap-
proach a subject with joy and curiosity, 
and sparking their interest with real-life 
examples, lays a foundation stone for 
effective learning. In my lessons, I try 
to get the students involved in a topic, 
so that they can develop it and take it 
further themselves during periods of 
independent study. Afterwards, we 
 reflect together on the learning pro-
cess and what we have learned. In this 
way, they learn independently and, in 
my opinion, effectively. Ph
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illness, you can lose control. You stuff yourself full of informa-
tion in the shortest time possible, without really understanding 
the  material or its context. This can be effective for a while,  under 
certain circumstances. However, what we often see here at the 
university is that it becomes an established pattern and students, 
while they’re still at school, become used to only grasping things 
on a surface level. School pupils and students with this kind of 
learning  pattern will develop problems in the short or long term, 
because the material becomes too comprehensive at this level  
and quick-fix  strategies like ‘regurgitative learning’ don’t work 
anymore.

In your opinion, how can we best avoid the phenomenon of 
‘ regurgitative learning’?
I think, for many students, learning often feels like an unpleas-
ant necessity. The idea that learning can be fun or that you can 
feel good when you’ve learned something new often gets lost in 
all the pressure that young people are under today. It’s impor-
tant that we move away from the instinct to just accumulate 
knowledge: learning needs to be structured and defined by the 
learner. That’s what will make it fun. If I really want to learn or 
master something, then I’ll keep at it and don’t need very much 
self- discipline. I don’t think there is one single learning strategy 
that you can use for every exam. Every bit of new material might 
 require a new strategy. The most important thing is that I take 
myself seriously, that I self-reflect and am proactive when it comes 
to my learning process – that I know myself, how I tick and how 
I learn best. I can then use this information to determine what 
works and what doesn’t. ◆

HANNES ISRAEL , 
G R A D U AT E  O F  T H E  P H O R M S  C A M P U S  

B E R L I N  M I T T E

For me, effective learning means being com-
pletely focused on myself. Going to the library or 
wearing a noise-cancelling headset have helped me, 
because I am easily distracted. ‘Bulimic learning’ has  never 
worked, because it just doesn’t suit me. Learning at the last 
minute, learning in isolation – I could never do that. During 
the lead-up to the Abitur, interacting with classmates about 
outcomes and using flash cards also proved very helpful. 

LISA , 
S T U D E N T  I N  Y E A R  1 1  AT  T H E  P H O R M S  TA U N U S 

 C A M P U S  ( F R A N K F U R T )

Efficient learning starts in the classroom: under- 
standing the content of the lesson and  processing 
it. So, when you go back over what you have 
already learnt, you will automatically remember 
it  better. It also often helps to explain the material 
to someone. For me, the most important thing is to 
be organised. I make a note of my homework and 
exam schedule, and plan my free time accordingly. 
I use self-written study notes or graphics for more 
complex content, which automatically means  
I think the subject matter through. I also 
learn via the tasks that we work 
through in class – especially in the 
case of natural sciences. 
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  The bilingual
 learning  
  journey

With the immersion method, children acquire 
languages automatically based on meaningful 
daily learning rather than rote memorisation. 

Here, we explain how children learn other 
languages and the cognitive benefits derived 

from these learning environments

S ince it first emerged in St. Lambert, Quebec and 
Miami, Florida in 1968, the immersion  approach 
to early language learning has,  following  decades 

of research studies, been shown to have  significant cog-
nitive benefits. Phorms first introduced this unique 
 learning concept in 2006 to German families  living in 
Berlin. The popularity of the immersion programme 
would quickly soar, leading it to be adopted in other 
regions in Germany and resulting in the many Phorms 
schools now well established in various cities through-
out the country.

The German-English immersion model, as imple-
mented in Phorms schools, employs specialist English 
teachers from around the globe, from as far away as 
Australia, Canada, New Zealand and the United States, 
as well as teachers from neighbouring countries, the 
Republic of Ireland and the United Kingdom. Within 
the educational framework, native German staff also 
work alongside their international counterparts and 
assist in preserving an allegiance to German roots. 

Students enrolled on those programmes begin their 
school career with a higher emphasis on exposure to 
the English language, while continuing to interact and 
receive teaching daily in the native German language. 

However, these programmes are not just about lan-
guage acquisition. As childhood is the best time to de-
velop an appreciation and understanding of the world’s 
diverse cultures and perspectives, being exposed to 
teachers from different backgrounds and learning expe-
riences helps break down barriers. Equally, with the rise 
in technology, the world is more connected than ever, 
meaning our current generation is heading into a much 
different world than the one we knew. As employment 

TEX T
Selena Mell

opportunities broaden,  bilingualism is needed more 
than ever to navigate this globally  connected society 
successfully. Additionally, students must be able to 
work with and understand others. Consistent positive 
exposure to and inter action with people from other 
backgrounds is the best way to help students develop 
an open mindset and an accepting attitude, which will 
help prepare them for future global realities.

An increased ability to stay focused

Research from Harvard’s Dr Luk supports the  notion 
that bilingualism also affects the brain for a lifetime. 
We know that the immersion student who has been 
exposed to multiple languages is better able to  focus 
attention on relevant information and enhance their 
thinking skills. As adults, many of us may have a hard 
time overcoming the fear of making mistakes, yet it has 
been proven that students who learn in an  immersion 
setting are more open to asking questions,  collaborating 
and asking each other for assistance in resolving any 
linguistic nuances. Not only do  bilingual students 
learn how to solve problems and  decipher  information, 
they also develop a keen sensitivity to verbal and non- 
verbal cues, as they search for meaning around them. 

The immersion classroom has a multi-layered focus, 
which differs from mainstream education. In these class-
rooms, language, literacy and inter cultural skills develop 
during subject-matter learning. As  elaborated upon by 
Dr Sorace, professor of developmental  linguistics at the 
University of Edinburgh, students in immersion classes 
develop an enhanced ability to ‘task switch’ due to the 
number of times they change how they communicate 
throughout the day. They learn to pay focused atten-
tion without being distracted and develop a heightened 
ability to switch from one task to another.

Bilingualism promotes multitasking

Naturally, students who share the same native  language 
will seek one another out, in order to be part of some-
thing that feels familiar and inclusive. They often 
form groups based on their common language, since 
it  allows them to feel connected to others, gives them 
a sense of belonging and gives them the opportunity 
to express themselves in a more advanced way. When 
inter acting in the classroom environment, students 
will further rely on each other to learn, making use of 
their  knowledge of different languages to communi-
cate and to help  increase their overall awareness. This 
‘translanguaging’ ability is a powerful tool for learning 
and understanding. As explained by Dr Garcia, pro-
fessor of bilingual education at The Graduate Center, 
CUNY, students are ‘drawing upon their full linguistic 
repertoire and cognitive resources to create meaning’ Ph
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and this, in turn, ‘maximises 
 communicative potential with-
out creating unnatural 
boundaries between 
words’. Students 
build their compre-
hension by learning 
through one language and 
then transferring this to the other, thus reflecting mul-
tilingual students’ ‘intertwined current of languages’. 
This skill is of significant benefit to learners and can 
assist in improving academic skills in both languages. 

It is important to note that, as part of immersion 
students’ learning journey, they will make mistakes 
and confuse words from their different languages as 
a natural part of their language-learning process. If 
we want students to draw on all of their knowledge 
and skills, effortlessly moving between and across 
their languages, then they must continue to be given 
opportunities to use language and be immersed in a 
learning setting that supports this academic goal and 
is linguistically rigorous. At Phorms, this is what we 
are committed to achieving. ◆

Selena Mell, Education Programme  
Director for the Phorms Schools Berlin
Selena Mell comes from Canada and has been 
 involved in the field of education since 1989.  
She studied French / English Literature,  Special 
Education, and Educational Leadership in 
 Canada, France and the USA.
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Manual dexterity and brain development 
are intimately connected, possibly 
because the coordinated interplay of left 
and right hand stimulates both halves 
of the brain at the same time

Try folding  a  Phorms  fox for yourself!

Handicrafts make 
learning child’s play

YOU WILL NEED:
▸ 2 sheets of printer paper, 8 cm by 8 cm
▸ 2 plastic eyes
▸ A pair of scissors
▸ A pencil
▸ A felt pen

Turn the whole thing over and glue the 
plastic eyes onto the head. You can 
also paint a nose and snout on the fox. 

Now let’s do the fox’s body. 
Take the other square of paper 
and fold it again diagonally 
into a triangle.

You then press both 
the right and left sides 
into the middle.

Turn the whole thing over 
and glue the fox’s head to 

his body. Now you have your 
Phorms fox!

You then fold the resulting triangle 
again in the middle and open it up 
again.

Then fold the lower 
points upwards, as 
shown in the picture.

Start with the  
fox’s head. Take a 
square piece of printer 
paper and fold the upper half  
diagonally over the lower.
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          Are our 
            expectations 

          too high?

A few years ago, I asked a child and adolescent 
therapist what kind of children come into her 
office. She looked at me sternly and said: ‘You 

mean, presumably, what kind of parents?’ That’s not 
what I meant. She then explained that more than half 
of her young patients didn’t actually need to see a ther-
apist. Their parents just needed to accept the fact that 
their child is completely normal. These days, however, 
every child has to be exceptional: funny and always in a 
good mood, avid readers and good at sports, brave and 
careful, confident and modest, sociable and thought-
ful, strong-minded and adaptable, and good at school. 

I felt as if I had been caught red-handed, because I, 
too, had high expectations of my four children. Like 
most parents, I projected my highest hopes, dreams 
and wishes onto them, so they could make the most of 
their childhood and be able to cope with the challenges 
and hurdles ahead. It wasn’t as easy as I had imagined. 

It very quickly became clear that rather than bring-
ing four little child prodigies into the world I had en-
tirely normal children, who sometimes argued, had 
bad moods and liked to mess around. Two of my 
children also didn’t really like going to school. They 

TEX T
Xenia Frenkel

The mother, grandmother, author and literary 
scholar Xenia Frenkel wonders whether, nowadays, 

we sometimes have too high expectations of our 
offspring and whether more independent learning 
and making mistakes are also part of development
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loathed learning at school, and this was reflected in 
their  mediocre marks. Nevertheless, they were, in my 
opinion, intelligent and talented. How could this be 
the case?

To look further into this, I dragged my son, who 
was, at the time, in his first year of school, to an IQ test. 
Not because he showed exceptional talent – the oppo-
site, in fact. As he could already read, write and count, 
he got bored at school and played the class clown. The 
test didn’t reveal much. His IQ was slightly above aver-
age. The school psychologist said, somewhat curtly, that 
‘younger siblings can already do most of what is taught 
during the first year of school. It’s completely normal. 
They learn a lot from their older siblings. Next, please!’ 

My ‘mistake’ was my own expectations. Only 5% 
of the world’s population has an IQ that is markedly 
above or below the average. Yes, every child is unique 
and wonderful, but otherwise they are, in all probabil-
ity, completely ordinary. Us parents would do well to 
keep this in mind. Expectations affect those who have 
them and those who bear their weight – our children. 

Nearly one in two students  
suffers from stress

DAK-Gesundheit’s annual ‘Präventions radar’ 
survey, which, in 2017, questioned almost 7,000 

students from more than 400  secondary school 
year groups, revealed that almost one in two 

students (43%)  suffers from stress. A third of 
the boys and girls surveyed indicated that 

they had headaches, backaches or prob-
lems sleeping, with girls feeling even more 
stressed than boys. 40% of the children and 
young people see school as a burden and said 
they have too much to do for school. Both 
stress and physical complaints increase as 
the school years go up. 
 Many parents are convinced that school 
 and only school is to blame. I’m not so sure 

that’s true. I simply know too many parents 
who put their kids under tremendous pressure. 

Of course, they don’t do it on purpose and don’t even 
realise that they’re doing it. For example, parents boast 
that their little Theo-Amadeus is a ‘mastermind’, who 
is happiest sitting alone with a complicated puzzle, and 
don’t notice that, in fact, he’s not particularly happy 
at all. Another example is on the football field. The 
young talents are cheered on by animated parents on 
the sidelines, until a somewhat confused eight-year-old 
runs in the wrong direction or stops dead in front of 
the goal, allowing the opposing team to thunder past, 
whereupon they get told off and all hell breaks loose. 

‘Helicopter parents’ – a scourge

I hovered around my kids whenever something didn’t 
go as I had imagined, long before the term ‘ helicopter 
parent’ began to be used in Germany. Luckily, my four 
put up a fight. Despite a few patches of  turbulence 
along the way, they were fine and yet they still put less 
 effort into school than their other activities, which 
they chose themselves. My eldest, who was 12 at the 
time, transported her potted bowls and vases across 
the city to be glazed and fired; a little later, she looked 
to join a  theatre group. She was never late and didn’t 
miss a  single rehearsal. Leonie read from morning to 
night and not for school; Paulina hammered away at 
the piano, creating her own compositions; and Ru-
ben, for years, spent every available minute on his 
skateboard – not once did pulled muscles or cuts and 
scrapes stop him. Sometimes, I would ask them if they 
‘could perhaps put as much effort into maths?’ but it 
was  ultimately just a rhetorical question. If a child re-
ally wants to do something, there’s no need to worry 
about them – even when school isn’t going so well. Un-
realistic  expectations skew the view of your own child. 
You only see them in terms of performance, and noth-
ing else matters. It makes you ill and unhappy. 

It’s best not to smother your child to the point 
where they have no energy left to do the impor-
tant things, namely what they themselves 
really want to do. In other words, we 
 urgently need to put more trust in 
our children’s own capacity 
for self- development, 
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as described by the Swiss developmental psychologist 
Jean Piaget. ‘The activities that lead to development 
come from within the child themselves. To be an agent 
of their own development, children need awareness, 
speech, movement, thoughts and feelings, they must 
be able to make decisions by themselves and acquire 
knowledge about the innumerable details of the world.’

In general, the overly ambitious parents who want 
to constantly control their children, push for and bask 
in their successes and talents are a scourge. Children 
who have been trained to be ‘skilled’ are often obses-
sively competitive and develop, at an alarming speed, 
a delight in being top of the heap. This should be of 
some concern. Growing up in a happy, relaxed atmos-
phere, where they are encouraged to discover their 
own interests and inclinations independently, where 
they are given a lot of trust and are allowed to shape 
their development through independent words and 
deeds, not only shows them what they are made of 
but develops community spirit, a sense of responsi-
bility and confidence. 

We are, of course, allowed to encourage our  children 
to give their best, but they will also do this of their own 
accord when they feel that ‘I am perfect just the way  
I am. My parents have confidence in me and my  abilities, 
and if something goes wrong, it’s not the end of the 
world!’ ◆

Xenia Frenkel
is a mother of four and has 

six grandchildren aged 
between two and 17. The 

literary  scholar’s reflections 
are influenced by more than 

three  decades of  educational 
 practice, which she likes 

to share as a freelance 
 journalist.
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WHAT’S NEW?
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C rossing the Alps was an experience 
I will never forget. There were highs 
and lows throughout the hike. But 

those are the experiences that make you 
stronger and help you get on in life,’  asserts 
16-year-old Apurva. This year, the Q12 
 students at the Phorms  Campus München 
planned a very special  activity as part of 
their project seminar*: a six-day hike across 
the Alps. A total of 13  students working in 
three different  specialised project groups 
planned and prepared for the hike from  
early 2018. The ‘Body and Mind’ group  
drew up a  training plan in advance to  ensure 
that everyone involved was able to prepare  
for both the physical and mental chal-
lenges of the trip. A second group han-
dled the  funding for and documenta-
tion of the project, creating a homepage  

(http://mountainhigh.tilda.ws/) and an In sta- 
gram account (@mountainhigh.phmsmuc) 
in order to document their journey  before, 
during and after the hike, and share it with 
interested readers.The ‘There and back again’ 
group looked  after logistics, i.e. the routes, 
accommodation and packing list. This team 
also brought an Alpine expert on board 
and organised a successful trial hike in 
mid-July. All three groups worked closely 
together from the start, strengthening the 
team spirit even before the Alpine hike 
 began. Two secondary school teachers,  Peter 
 Blaurock and Elisabeth Hofstetter, oversaw 
the project and hiked with the students from 
 Achenkirch to Sterzing in Italy. ‘It’s not just 
me who’s incredibly proud of the students 
and everything they achieved – they should 
be proud of themselves, too. It was great 

to see how they offered each other moral 
and psychological support in difficult sit-
uations, and how they learned to deal with 
challenges,’ says Blaurock.

And the hard work was worth it, as 
17-year-old Mia declares: ‘The best thing 
was waking up in the morning and seeing 
the gold and pink sunrise over the moun-
taintops.’ LM ◆

A real challenge:  
from comprehensive planning to 

sunrise over the mountains

‘

PHORMS CAMPUS MÜNCHEN

As part of their project seminar, students of the upper secondary school at 
the Phorms Campus München planned a multi-day hike through the Alps
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*  Project seminars are a compulsory part of the curri-
culum in upper secondary schools in Bavaria, during 
which the students independently plan and organise 
a project within certain parameters, with the aim of 
reinforcing their sense of personal responsibility and 
producing a final ‘product or project’.
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A s part of Kauf land’s ‘Environ-
mental Action Days’, real bees 
were guests at the JSS. Over three 

days,  environmental engineer Albrecht 
Trenz  captivated the children via a num-
ber of child-friendly lectures and hands-on 
 activities about how bees live, how they 
produce honey, what they contribute to 
the environment and their importance for 
everyday  human life. In fact, in the animal 
kingdom, only cattle and pigs are more im-
portant than bees in terms of what they do 
for humans. As well as producing honey, 
bees have an essential function for nature 

and agriculture: they pollinate plants. 
For the past 14 years, Neckarsulm-based 

Kaufland has been organising these days 
on a variety of topics. So the environment 
is brought to the school and to the stu-
dents. Over the course of three days, 70 
JSS schoolchildren experienced first-hand 
how bees organise themselves in their bee-
hive, why there would be no honey with-
out them and how bees can be protected. 
Year 1 student Konstantinos was aston-
ished: ‘I learned that some bees only live for 
six weeks – such a short time!’ After school 
coordinator and member of the primary 

school’s management, Susanne Keller, con-
firms that the ‘Environmental Action Days’ 
were highly enriching for teachers and stu-
dents: ‘Our students were thrilled. Herr 
Trenz sparked their interest in environ-
mental issues in a playful way.’ The children 
also learned that, without bees, we would 
not have certain fruits and vegetables, and 
there would be significantly fewer flowers. 
In Germany alone, more than 80 per cent 
of agricultural crops rely on bees for polli-
nation. The children’s interest has already 
led to some of them putting out drinks for 
bees at home. LM ◆

JOSEF-SCHWARZ-SCHULE

A visit by bees during  
‘Environmental Action Days’

This year’s summer holiday programme at the Josef-
Schwarz-Schule certainly buzzed and hummed
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W ow! ’ says Filip excitedly, as he en-
ters the classroom on his first day 
back at school after the summer 

holidays. He’s in year 7a, which has moved 
into the brand-new extension. A large, bright 
classroom, furnished in a modern style and 
equipped with the latest technology. The 
walls are snow-white and the view out of 
the window extends to the Frankfurt sky-
line – hence the ‘wow!’

Filip and the other students at the 
Phorms Taunus Campus have been watch-
ing the building behind the coloured fence 
grow since January 2017. In August 2018, the 
doors opened to the students and teachers 
so they could settle into the new building.

‘We are a growing school,’ says Jan Fuchs, 
head of the secondary school. ‘To ensure 
an optimal learning atmosphere for our  
students and an optimal teaching environ-
ment for our colleagues, we needed more 
space.’ Now, with a new block on the am-
ple school grounds, Phorms has extended 
the school building into an elongated ‘L’, 
with 19 new rooms: ten for the primary 

school and day care centre, and nine for 
the  secondary school. In addition, the con-
version of the former assembly hall means 
there is an extra room for the entry-level 
classes. The next stage will see the kinder-
garten move into extra rooms, meaning 
a further group of 25 children can be ac-
commodated.

The heart of the new extension is the as-
sembly hall. It takes up the entire ground 
floor and serves as a dining room and an 
events venue. At the front, there is an adjust-
able stage equipped with modern and easy-
to-use stage technology. The room seems 
‘lofty’, as the ceiling is only suspended in a 
few places. The deliberately exposed con-
crete, lighting and ventilation equipment 
makes the hall look high and spacious. 

Standing in the school yard, it is  initially 
hard to tell the new wing and the exist-
ing block apart from one another – that is 
deliberate: ‘Together, the two parts of the 
building are one school,’ emphasises the 
administration manager, Jutta Simon. Of 
course, the existing school building also 

benefits from the extension: for example, 
it now houses a lounge for the upper sec-
ondary school, with armchairs for breaks, 
a coffee machine and table football. Rooms 
supposed to be for specific subjects, which, 
up until now, have had to serve as ordinary 
classrooms, can once again be used for their 
official purpose. 

A further beneficiary is the library: 
whereas the secondary school and the 
 primary school used to share one room, 
now there are two separate ones. As a  result, 
the secondary school library has been trans-
formed into a modern yet homely space  
for reading and studying, where, in   
addition to the books, there are computer 
workstations, reading chairs and cush-
ions, all bathed in warm light from stand-
ard lamps.

The school year is under way, all is back 
to  normal and the first scuff marks have 
started to appear on the walls of the new 
rooms. Nevertheless, every school day in 
year 7a’s new home still starts with a small 
‘wow’. ◆

More space for learning  
and teaching
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PHORMS SCHULE FRANKFURT

TEX T
Andreas Funke

‘
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‘xStarters’  
project:  

A mobile classroom  
of ideas of the future,  

for the future

T he ‘xStarters’ programme, which 
was launched and is financed by the 
Volkswagen Group, aims to raise 

awareness of the new digital professions 
among young people. Students in years 
10 to 12 received information on digital 
skills development and the various occu-
pational fields, as well as getting to know 
and try out the creative processes of idea 
generation,  development and communi-
cation via practical exercises. This all took 
place in the truck itself, which is equipped 
with windows all down one side and fold-
ing sides. Students gathered around group 
 tables inside the truck and were able to 
 record and present their ideas and thoughts 
using flip-charts and lots of colourful sticky 
notes. Student spokesperson Calvin, 18, 
from year 12, was inspired: ‘We no longer 
live in a time in which we should think 

one-dimensionally. There are lots of new op-
portunities to develop. Wanting to change 
something is never a bad thing.’ In ‘Design 
Thinking’ workshops the students learned 
how quickly they can create, structure and 
implement new ideas in 20-minute group 
sessions. Representatives of various profes-
sional groups from the private sector were on 
hand to provide expert advice: from  product 
 designers to marketing communications 
experts,  focus-group market- researchers 
to app developers. ‘Through the workshops, 
I discovered an interest in app develop-
ment,’ says student spokesperson Melina 
(17), year 12. ‘The event was particularly in-
teresting and useful for secondary school 
students who are about to take their Abi-
tur,’  explains the upper school  coordinator 
at Campus Berlin Mitte,  Andreas Mittag. 
‘The youngsters were able to talk to people 

who are already professionally active and 
who know how careers of the future will 
work.’ On its way through Germany the 
‘xStarters’ truck also stopped at the Phorms 
Taunus Campus and the Phorms Campus 
Berlin Süd in Steglitz-Zehlendorf. LM ◆

Anyone entering the school yard of the Phorms Campus Berlin 
Mitte on 28 August 2018 would have immediately noticed a 

colourful classroom truck, bearing the logo ‘xStarters’ 

PHORMS CAMPUS BERLIN MIT TE
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W ith flags waving, invitees to the 
10-year anniversary celebration 
of the Phorms Campus Berlin 

Süd in Steglitz-Zehlendorf were welcomed 
at the school doors. Numerous students, 
parents, educators, administrators and 
 colleagues gathered in the assembly hall 
to celebrate the school’s decade in operation 
with a highly varied programme. Sibling 
students Merlin (year 11) and Faye (year 5) 
were, in keeping with the Phorms  Concept, 
charming,  bilingual MCs for the numer-
ous  musical and artistic performances. The 
performances, involving both students and 
teachers, quickly made clear to the audi-
ence how proud the students are of their 
school: they sang, played and performed 

PHORMS CAMPUS BERLIN SÜD

STUDENTS AT THE PHORMS  CAMPUS 
BERLIN SÜD
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Jasmin Priesnitz

with  enthusiasm, and  exhibited various art 
projects. The educators who took to the stage 
marked the anniversary by paying tribute to 
those from the Phorms network in attend-
ance for their hard work and trust. ‘When we 
do things with  passion and enthusiasm, we 
can transfer that positive energy to  others. 
Our school is growing and it is thriving; it is 
a place of  encounters and connections, it is a 
place of  learning from and with each other, 
a  valued  bilingual educational  institution 
for learning and  living,’ said Valérie Hardt,  
head of  secondary school.

This lively place of learning,  currently 
attended daily by 562 children and 
 adolescents, was Berlin’s second-largest 
listed building until 10 years ago. The old 
 Telefunken works saw the development 
of tens of thousands of patents here in the 
1930s and, after 1945, the American ‘Berlin 
Brigade’ used the former factory grounds 
as their headquarters. In 2009, the com-
plex was extensively renovated so that the 
Phorms school could move in and create 
a unique educational location. 

On the occasion of the anniversary, 
not only the educators but also students 
were honoured, as is clear from the words 
of  Selena Mell, former primary school 
 principal and current director of the 
 Education Programme: ‘Dear students, 
you are the reason why we come to school 
every day! With your infinite curiosity 
and enthusiasm, you fill this place with 
 happiness and joy. We hope that you will 
face future challenges with hard work and 

questions, accept feedback and be inspired 
by those around you.’ 

Following the performances, the ‘Croc-
odile Princess Jazz Orchestra’ added to 
the happy atmosphere among Phorms 
colleagues and guests. Tasty snacks and 
drinks, conversations and anecdotes, as 
well as one or two dances, rounded off the 
10-year anniversary celebration. Thanks 
for this lovely celebration! We are looking 
forward to the next ten years! ◆  10!

its anniversary

Zehlendorf is celebrating

We
are

turning

The Phorms Campus in Steglitz-

 Secondary school students 

 Primary school students

 Nursery & Reception children

Total students: 
74

22
52

2008 / 2009*

Total students: 
207

122
8

7 7

2010 / 2011

Total students: 
358

187

135

3 6

2012 / 2013

Total students: 
504

261

92

151

2016 / 2017
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IMPORTANT EVENTS

⇢  2008 
Opening of the Phorms Campus 
Berlin Süd – primary school

⇢  2009 
Move into the current school 
building and opening of the day 
care centre with crèche

⇢  2010  
Opening of the secondary 
school

⇢  2014 
Official recognition of both the 
primary school and secondary 
school I as ‘Ersatzschulen’

⇢  2015 
Official recognition of 
 secondary school II 

⇢  2016 
‘Schule mit Courage, Schule 
ohne Rassismus’ award; first 
Abitur graduation & first AP 
exams

⇢  2017  
First CAE (Cambridge  
Advanced Exam)

⇢  2018 
Vocatium partner school

A milestone for everyone involved,’ 
says Sylvia Lehnhof, adminis-
trative director of the Phorms 

 Campus Hamburg, about the opening of 
the new sports ground. The state-of-the-
art multi-purpose sports facility next to 
the BSV building offers a wide range of 
exercise options for all ages, including 
a beach-volleyball court, a small sports 
pitch for football, handball and basket-
ball, a 50 m sprint track, and long-jump 
and shot-put facilities. Dr Klaus Andreas 
Nagel, president of the Phorms Friends’ 

Association, cut the ribbon in an open-
ing ceremony for the new sports ground 
on 17 August 2018. Immediately after the 
opening, the ground was extensively tested 
by all the primary school students. Stu-
dents can now prove their sporting skills 
in the fresh air, thanks to the cooperation 
of the Hamburg Sports Federation and the 
Mitte district of the city of Hamburg, and 
funding from the Phorms Friends’ Asso-
ciation. The adjoining indoor tennis court 
will be used for physical education in the 
winter months. LM ◆

PHORMS CAMPUS HAMBURG

New sports facility 
for all ages

New multi-functional sports field for the 
Phorms Campus Hamburg inaugurated

Ph
ot

o:
 P

h
or

m
s 

Ed
u

ca
ti

on
 S

E

* 
A

pp
ro

xi
m

at
e 

n
u

m
b

er
s;

 P
h

ot
o:

 P
h

or
m

s 
Ed

u
ca

ti
on

 S
E

‘



Hast du aufgepasst?  
    Wie viele Bälle sind auf dem 
 Bild versteckt?
Have you been paying  attention?
  How many balls are hidden 
 in the picture?

Verbinde die   
Zahlen und lass dich  

überraschen!
Connect the numbers 

and be surprised!

2
1

3

4

5

6 7
8

9

10

11
1213

14

15

16

17
18 19

21

24
25

26

27

28

29

30

22

23

20

 Bälle

 balls



In welche Richtung muss 
das Männchen laufen, 
damit das Gewicht nach 

oben gezogen wird?
In which direction must 

the manikin run,  
so that the weight is 

pulled upwards?

Der Ball muss aus dem Rohr  
zur Hand. Zeichne hier deine 

 witzige Lösung!
The ball must come out of the 
  pipe onto hand. Draw your 
funny solution here!
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